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Setting our vision for 
Education Technology

The Department for Education published its EdTech 
Strategy, “Realising the Potential of Technology in 
Education”, earlier this year. The strategy aims to: 

(1) Support the education sector to develop 
and embed tech in a way that cuts 
workload, fosters efficiencies, removes 
barriers to education and ultimately 
promotes attainment.

(2) Support the development of a vibrant 
EdTech business sector in the UK to 
provide proven, high-quality products that 
meet the needs of educators and foster a 
pipeline of fresh ideas.
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We are keen to build our understanding of EdTech use within Further Education 

Following publication of our strategy, we wanted to continue to build our understanding on the use of educational 
technology across FE, particularly at L4/5. 

We have therefore been exploring provision and opportunities in the following areas:

1. The adult online education market for higher level skills at L4/5.
2. The value of using VR and AR more consistently/widely at L4/5.
3. The use of digital teacher training across FE.

Focusing 
on EdTech 

in FE

AoC Technology 
Special Interest 

Group 

• Views and reflections on the key findings. 

Work to 
date 

• Desk based research
• Departmental engagement 
• Stakeholder engagement 
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• There any many forms of online learning – including MOOCs; supported online learning and blended learning. FE stakeholders engaged with 
recognised the benefits of online learning – giving flexibility to learners is particularly beneficial for learners at L4/5 – where the learners tend to 
be older, seek greater flexibility, and are more able to learn independently. 

• However, in general there is limited evidence about the effectiveness of online learning and its outcomes for learners.

• There is a significant gap of L4/5 online learning provision across FE establishments, when compared to L3 and below. The DfE review of the 
online learning and artificial intelligence education found that 24% of FE providers provide a form of online learning, but of that, nearly all (93%) 
of the blended or online courses were at Level 2 and Level 3. 

• The same DfE review outlined that online learning isn’t always prioritised. Arguably, there is also less demand for online learning at L4/5 due to 
the lower levels of learners. 

• There are barriers which may prevent FE establishments using online learning. The DfE review suggested that FE providers often feel 
incentivised to maximise the use of their estate due to funding rules, and FE providers engaged with also reported a lack of tutor skills and time, 
needed to develop online courses. 

• Research suggests that vocational subjects present pedagogical challenges for online learning. For example, subjects that are practical in nature, 
which require a large degree of demonstration and supervised manual instruction are less suitable for online learning, as are subjects that require 
group work in a place-based setting. Vocational courses often require physical contact, practical workshop activity or face-to-face elements. 
Stakeholders engaged with did not have a strong view on specific subjects areas that could move online – but agreed that adoption should be 
driven by pedagogy. 

• To grow the online learning market at L4/5, there could be a focus on courses that do not require a significant degree of practical learning, as 
these subjects are more straightforward to deliver online. 

• Stakeholders engaged with outlined that there could be a role for blended learning, considering course modules/components which could be 
taught online – for example where there is a regulatory component such as health and safety training, or pre-reading to be done.

Online Learning – key findings

Question – what does the adult online education market look like for higher level skills at L4/5?
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• Research suggests there are many benefits to AR/VR. Sector research by JISC outlines that it is an immersive and engaging learning 
experience, and it can give students access to situated/ experiential learning that would not be possible in traditional classroom settings. 
For example, VR can be used to simulate and allow learners to practice procedures without the risk involved – e.g. some colleges offer virtual 
welding, allowing students to practice before using dangerous and expensive equipment. 

• AR/VR can also be a powerful tool in supporting accessibility and inclusion for learners, and supporting independent learning.

• Sector research suggests that the main barriers to adopting AR/VR includes cost (or perceived cost) of equipment, lack of teacher 
time/capacity to develop materials and learn how to use it, and infrastructure (e.g. dedicated space, data storage for large files, and 
reliable Wi-Fi). 

• There is no central guidance (i.e. DfE or BEIS) on the use/role of AR/VR to support educational outcomes. 

• The use of AR/VR across FE establishments varies. The use of AR/VR ranges from those who use none, to those who have integrated the use 
of AR/VR headsets/360 cameras into their teaching, to those who have invested heavily in immersive learning suites. While cost is cited as a 
barrier, there are examples where colleges have made a start with a small investment. 

• Where FE establishments are using AR/VR, they tend to have a technologist or futurist (or similar role) in place who i) drives the use of 
EdTech/digital resources ii) provides bespoke training/support for staff. Stakeholders outlined that having an organisational culture which is 
open to technology is important. 

• At the moment there is some evidence on the perceived benefits of AR/VR, but there appears to be limited evidence on the outcomes of 
AR/VR use for the learner, teacher and employer. Stakeholders suggested that this could potentially be powerful evidence which 
(dependant on the findings) could be used to help other establishments understand the merits of AR/VR, and make the case for investment. 

Augmented and Virtual Reality – key findings

Question - what is the value of using VR/AR more consistently at L4/5? 
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EdTech training for FE Teachers  – key findings 

• There are no uniform qualification requirements to become a FE Teacher and FE establishments recruit based on their needs - therefore 
the level of digital skills that teachers have varies. Those working in the FE sector at L4/5 tend to be hired on the basis of their 
technical/vocational ability.

• There are no central requirements regarding digital training for FE teachers. The majority of what is available is delivered by the Education 
and Training Foundation (ETF) on behalf of the DfE via grant funding (this includes a number of personal skills courses in EdTech.) 

• The ETF Sector Needs Analysis suggests that the sector generally prioritises CPD. However, the ETF Digital Skills Survey also suggests training 
on EdTech and digital skills isn’t always prioritised, and that the sector would welcome further training.  

• FE Teachers face barriers in completing CPD – research outlines they have a lack of time and capacity. Research also suggests that FE 
establishments face budgetary constraints in commissioning training, compounded by the cost of technology/kit. 

• In terms of availability of EdTech/digital training, there are a range of online training sources available, primarily provided by the ETF. These 
are online and free (while paid for day courses are also available). Apple and Microsoft also provide a number of free and open resources. 
However, we don’t have information on take up. 

• There is some evidence of training being provided in house in some FE establishments, but this is largely driven by the establishment 
having a technologist or similar role in post. There are examples of good practice – for example the Grimsby Institute offer an organisation 
wide digital training programme called “Level Up”, which they feel positively impacts on use of EdTech in the classroom and students 
employability. 

• In terms of the specific type of “EdTech” training required for staff, stakeholder feedback suggests that this will vary by establishment. There 
is unlikely to be a one size fits all training response. 

Question – what is the current digital teacher training offer within FE (for CPD purposes)?
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Questions for Discussion

Online 
Learning

• What do you see as the future for online learning in FE?
• Should we seek to do more online learning?
• In what subject areas could we do more online learning?

Findings

• What are your thoughts and reflections on the findings?
• Do the findings ring true with you?
• Were there any surprises?
• Were there any key omissions? 

AR/VR

• What do you think is the value of AR/VR in FE?
• What subjects are most suitable for AR/VR?
• How do you think adoption of AR/VR could be supported? 

FE Teacher 
Training

• What are the barriers which prevent teachers completing digital training?
• What more do could be done to enable digital teacher training?
• Is there a greater role for government in this area?
• Is there more that FE establishments could be doing to facilitate digital skills training?
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Thanks for listening

Please feel free to contact the EdTech Team: 
EdTech.Team@education.gov.uk
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